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Abstract: The integration of AI tools such as ChatGPT in academic contexts has sparked ongoing debate about their impact on students’ writing development and ethical decision-making. This study investigates the perceptions of Malaysian community college students in a Technical and Vocational Education and Training (TVET) program regarding ChatGPT’s role in enhancing their English writing skills and shaping their ethical awareness. This study employs a quantitative survey method, where data were collected from 62 diploma students enrolled in a Functional English course at Ampang Community College. The questionnaire assessed students’ perceived improvements in grammar, idea organization, and clarity, as well as their ethical awareness and actual practices in using ChatGPT. The findings show that while students generally view ChatGPT as a helpful writing support tool, there are concerns about overreliance and inconsistent ethical application. The findings underscore the need for pedagogical strategies that integrate AI literacy and ethical reflection, ensuring that students benefit from AI assistance without undermining academic integrity or long-term skill development.
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1.0 INTRODUCTION

The integration of Artificial Intelligence (AI) in educational environments has fundamentally changed students’ perspectives and approaches to academic writing. Developed by OpenAI, ChatGPT functions as an advanced AI language model that generates human-like text in response to user prompts (OpenAI, 2023). With its advanced features for grammar corrections and content drafting, these tools offer significant potential to enhance language proficiency and support students in academic writing tasks, especially in contexts where English is a second language (ESL).  

Writing is a fundamental academic skill that demonstrates how well a student can organize their ideas, communicate effectively, and construct compelling arguments. It is often viewed as a process of discovery in which writers grapple with composing ideas, organizing their thoughts, and extracting meaning during the writing process (Ismail, 2011). Gilmore (2009) notes that writing in one’s native language is already a challenging task for many students, and this difficulty becomes even more pronounced when writing in a second language.  English writing proficiency remains an issue in Malaysia, especially for TVET students who may lack a strong academic foundation in the language (Alias et al., 2023). These challenges are rooted in earlier stages of education, extending from primary school to secondary school. According to Palanisamy & Abdul Aziz (2021), many secondary school students struggle with essential writing skills such as grammar, vocabulary, punctuation, and text organization. These problems often persist into tertiary education, where limited opportunities for meaningful writing practice and low levels of self-efficacy further hinder their English writing skill development.  
[bookmark: _heading=h.omiwwiwoyxqw] 	In Malaysia, the use of AI in education, especially in the Technical and Vocational Education and Training (TVET) sector, is gradually gaining momentum as educators begin to explore its potential to support teaching and learning. The TVET institutions aim to equip students with practical job-ready skills while also nurturing soft skills such as communication and ethical decision-making. Since many TVET students come from diverse linguistic and socioeconomic backgrounds and often struggle with English proficiency (Kho & Ting, 2024), AI-powered tools like ChatGPT present both an opportunity and a challenge (Alias et al., 2023). ChatGPT becomes students’ most reliable companion as it facilitates them with written assignments in terms of providing vocabulary suggestions, grammar correction, and content elaboration. This assistance is much appreciated, especially in the area of English Writing skills, although it raises serious concerns regarding academic integrity, especially plagiarism, overdependence, and deteriorating creativity and critical thinking. This concern was also highlighted by Huallpa et. al (2023), who mentioned that while ChatGPT’s assistance is undeniably useful in enhancing academic performance, it can also lead to various academic misconduct. As such, the Ministry of Higher Education’s call on educational institutions to set up clear guidelines on responsible AI use (Sinnappan et al., 2023) is indeed timely and necessary to curb any academic misconduct among students.   

Despite the growing use of ChatGPT among students, especially in writing-related tasks, there is limited empirical data on how students perceive its role in enhancing their writing ability and their ethical awareness regarding their use, especially among Malaysian Community College ESL learners. Thus, it is important for educators, especially English language educators in Malaysian TVET settings, to understand the students’ perceptions regarding the use and ethical considerations of AI assistance. If these issues are not given enough attention, there is a possibility of failing to recognize both the advantages and risks associated with using AI in educational settings. In light of these considerations, this study is set with the following objectives:

Research Objectives 
This study aims to: 
1. To explore students’ perceived enhancement of written communication through ChatGPT use
2. To examine students’ ethical considerations regarding using ChatGPT in English writing tasks.  
3. To understand students’ usage behavior and attitudes in using ChatGPT during English writing tasks. 


Research Questions  
1. How do students perceive ChatGPT's role in improving their written communication in English writing tasks?
2. What are students’ ethical considerations in using ChatGPT for academic writing? 
3. What are students’ usage behaviors and attitudes toward ChatGPT in completing English writing tasks? 

2.0 LITERATURE REVIEW
The integration of artificial intelligence (AI) tools, especially ChatGPT, into English as a Second Language (ESL) instruction has increasingly attracted attention from researchers. Writing skill enhancement is generally understood as the improvement in a learner’s ability to express ideas clearly, coherently, and appropriately in written form for a specific audience and purpose (Han & Whipple, 2024). In second language learning, this includes grammar accuracy, vocabulary usage, content organization, and revision techniques. Operationally, this study defines writing skill enhancement as students’ perceived improvements in creating formal workplace documents such as cover letters, resumes, emails, and memos, aligned with the learning outcomes of the Functional English course at a Malaysian community college. 

In academic settings, ethical awareness can be defined as the ability to identify ethical challenges and recognize the consequences of one's academic and professional decisions (Huallpa et al., 2023). As for this study, ethical awareness is defined in the scope of students’ ability to acknowledge and apply principles of responsible AI use in workplace-oriented English writing tasks. It includes awareness of acceptable assistance boundaries, avoiding plagiarism, and appropriately acknowledging AI-generated content in classroom written tasks. Nurturing such ethical literacy among students of Functional English in Malaysian community colleges is crucial, as the course prepares students for real-world workplace communication. As such, authenticity and the ability to write independently are important for students to survive and thrive in their careers later. 

It is essential to consider the basic challenges that shape how Malaysian ESL learners view their written communication skills before investigating the impact of AI tools like ChatGPT on their writing perceptions. Many studies highlighted that Malaysian students right from secondary schools frequently struggle with grammar, idea organization, coherence, and vocabulary, issues that directly impact their writing confidence and perceived competence. For example, Manokaran and Elenggoven (2021) found that targeted instruction addressing common language errors significantly improved students’ writing performance and motivation. Similarly, Wan Ibrahim and Othman (2021) observed that while students are able to generate ideas, many struggled with structuring them effectively, leading to a gap between their intentions and written clarity. In addition, research by Ganapathy et al. (2020) highlighted students’ preference for direct corrective feedback, particularly on grammar and coherence, noting that limited self-regulation often hindered their ability to revise independently. Adding on, Selvarajoo et al. (2023) emphasized that written corrective feedback, when appropriately delivered, serves as a valuable tool for boosting student motivation and developing writing skills. Collectively, these findings underscore the importance of feedback, error awareness, and self-efficacy in shaping students’ perceived writing abilities. This context provides a critical foundation for understanding how tools like ChatGPT may support or alter learners’ perceptions of improvement in English writing, especially within Malaysian TVET and community college environments.

Several recent studies highlight ChatGPT’s potential to significantly support ESL learners in achieving desirable writing outcomes. Zakarneh et al. (2025) found that students using ChatGPT reported better confidence, improved time management, and language proficiency due to the tool’s reliable feedback and accurate translations. Similarly, Mahapatra (2024) showed that ChatGPT, when used as a formative feedback tool, could contribute positively to the writing process.  It helps the students to generate better ideas, use a wider vocabulary, and organize the whole piece of writing in a more structured manner. Additionally, research in secondary education settings conducted by Khup & Bantugan (2025) demonstrated that AI-powered tools improve student writing proficiency, creativity, and engagement by providing individualized support and iterative feedback. However, these researchers did stress the necessity of guided implementation and warn against over-reliance to preserve the growth of autonomous writing abilities. Alias et al. (2023) studied students from ten Malaysian polytechnics has also addressed a similar finding, that although ChatGPT helped students improve their conceptual understanding and task completion, many of them used it extensively as their main source of reference for assignments. 

While students generally perceive ChatGPT positively, educators remain cautious. Shakil & Siddiq (2025) revealed that ESL teachers in Pakistan expressed concern over ChatGPT’s impact on students' analytical writing and critical thinking skills, citing overreliance and the risk of superficial learning. Echoing these concerns, Goh (2024) recorded the hesitancy of Malaysian private university lecturers, who admitted that ChatGPT helped generate ideas and provide prompt feedback, but cautioned that it could impair students' capacity for independent writing and make them more prone to plagiarism. 

Writing is a recursive process that involves many iterative stages, such as thinking, brainstorming, outlining, drafting, revising, editing, and publishing (Flower & Hayes, 1981, as cited in Baaijen & Galbraith, 2018). Only when the students are fully involved in the process will they be able to master their writing skills effectively. However, with ChatGPT, the students are more inclined to generate the output instantly, without them being involved in the writing process (Baron, 2023). Baron further highlighted that this may eventually lead to a decline in the students' confidence in writing as they lose individuality and personal involvement in the writing process. Baron’s point of view highlights that AI tools integration in language classrooms must not neglect the importance of intrinsic motivation and critical thinking building, so that the students can really improve and sustain their writing ability. 

In response to growing concerns regarding the integration of AI in education, the Malaysian Ministry of Higher Education has called for clear institutional guidelines that encourage the ethical and responsible use of ChatGPT and other similar tools in academic settings (Sinnappan et al., 2023). A more structured guideline is crucial to overcome various issues concerning the use of AI tools, such as academic dishonesty, overdependence on technology, and declining critical thinking. As a result, the Ministry of Science, Technology, and Innovation (MOSTI) has published the National Guidelines on AI Governance & Ethics (UNIMAS, 2024), which delineates the importance of AI integration in education to be in line with the ethics and values like righteousness, transparency, and accountability. This is a timely reminder that while AI tools are becoming more common in educational institutions, utmost responsibility must be taken to ensure that students’ academic performance is in line with academic integrity.

 	Overall, past literature indicates that ChatGPT in education, especially in ESL writing, serves as a double-edged sword. From one perspective, it enhances students’ writing performance and engagement. On the other hand, it leads to the normalization of superficial learning, where students often fall into plagiarism, overdependence, and limited engagement in critical thinking. Thus, this study investigates how Malaysian Community College students interact with ChatGPT in the context of English writing tasks, emphasizing three interrelated dimensions: perceived enhancement of writing skills, ethical awareness, and actual usage practices. By examining these aspects from the students’ perspective, this study aims to contribute to the growing body of literature on ethical AI use in ESL writing. The findings are particularly significant for Malaysian Community College educators who work with learners from diverse academic backgrounds, necessitating easily accessible tools to enhance their English writing skills. 
Theoretical Framework 
This study is developed based on two renowned educational theories, Social Constructivism and Self-Regulated Learning Theory, to examine students’ perceptions, ethical awareness, and practices in using ChatGPT for English writing tasks in a Malaysian community college context. 
Social Constructivism, as introduced by Vygotsky (1978), emphasizes that social interaction and collaborative learning play important roles in achieving learning goals (Brown, 2001). The Zone of Proximal Development (ZPD) notion is an important feature of Vygotsky’s social constructivist theory. This concept highlights the importance of more capable adults, peers, or technology and tools in assisting learners to undertake tasks which otherwise they could not do by themselves (Brown, 2001). In this framework, ChatGPT can be viewed not only as a technology that could scaffold and facilitate students’ progress through the Zone of Proximal Development (ZPD) but also plays a role of knowledgeable others who can assist students to do better than their current ability. In the context of workplace writing tasks in Functional English courses, ChatGPT serves as a digital writing assistant that offers immediate feedback, vocabulary support, and structural suggestions. This learner-tool interaction enables students from TVET backgrounds who frequently have different levels of English proficiency to develop and master English writing skills. The students can improve their grammar, organize their ideas more clearly, and adjust to the formal tone needed in professional communication by iteratively interacting with AI. 
[image: ]
Figure 1.1  Vygotsky - Zone of Proximal Development (McLeod, 2018)
However, in academic settings where ethical integrity is essential, skill acquisition alone does not ensure responsible use. This is where Self-Regulated Learning Theory (Zimmerman, 2000) provides a valuable perspective. Self-regulated learning refers to a recurring process where learners set goals, monitor their progress, and reflect on outcomes. In the case of utilizing ChatGPT for ESL writing, students do have the autonomy with regard to how much to use and when to use it. Therefore, it is the student's responsibility to use AI tools such as ChatGPT ethically by acknowledging its contributions to written works, thoughtfully integrating personal ideas, and also verifying the AI-generated content. 
Overall, these theories provide a deeper understanding that ChatGPT is not merely a writing tool, but has more capabilities to enhance learning when students are able to use it both intellectually and morally. The Social Constructivism Theory supports the notion that ChatGPT is able to enhance learning when it is used mindfully, while the self-regulated learning theory emphasizes the need for self-discipline in utilizing it. 
3.0 METHODOLOGY
3.1 Research Design
Descriptive research design studies individuals, groups, institutions, techniques, or materials to describe, compare, classify, analyze, and interpret entities and events that form various fields of study (Cohen et al., 2017). Therefore, the survey method, which is a type of descriptive study, was applied to achieve the research objectives in this study.  

3.2 Sampling and Participants

The study involved a census sample of all 62 final-semester students enrolled in the Functional English course at Ampang Community College. These students represented the entire population taking the course during the data collection period. It comprised 36 students from the Diploma in Mobile Technology and 25 students from the Diploma in Telecommunication Technology. Both programs span six semesters, with students completing four semesters of coursework in college followed by two semesters of Work-Based Learning (WBL) in industry. Since functional English is taught in the fourth semester, right before students begin their industrial attachment, it is essential to their readiness for writing assignments that are specific to the workplace. The participants included 50 male and 11 female students, drawn from two different semesters to ensure adequate representation of learners nearing the completion of their academic program. Although the sample size may appear modest, Isaac and Michael (1995) suggest that a sample size of 50–100 is adequate for survey studies when the population is homogeneous and the research design is straightforward. Given the focus on a specific course within a single institution, the sample size of 61 is sufficient to provide meaningful and statistically reliable insights. 




3.3 Research Instrument 

A self-developed questionnaire that was slightly adapted from existing literature, such as Zakarneh et al. (2025), Huallpa et al. (2023), and Khup & Bantugan (2025), was utilized in this study. The questionnaire was carefully reviewed and adapted by incorporating relevant items from existing sources to align with the specific objectives of the study. In addition, the researcher made modifications and developed new items to better suit the current research context. The instrument was then validated by a subject matter expert and underwent a small-scale pilot test. The pilot results indicated a Cronbach’s Alpha value of 0.73, demonstrating acceptable and reliable internal consistency.  It consisted of four parts: Part A, Demographic Information; Part B, Perceived Written Communication Improvement; Part C, Ethical Considerations in Using ChatGPT; and Part D, Attitudes toward ChatGPT in completing English writing tasks. All attitudinal items in Parts B, C, and D were measured using a 5-point Likert scale, ranging from 1 = Strongly Disagree to 5 = Strongly Agree. 

3.4 Data Analysis 
The data collected in this study were analyzed descriptively using the Statistical Package for Social Sciences (SPSS) Version 25.0 to determine the mean and standard deviations. The means and standard deviations were used to summarize student responses across the three thematic areas. The interpretation of mean scores was based on the scale proposed by Moidunny (2009). 
 
Table 1: 
Mean Score Interpretation, Moidunny (2009) 

	 
	Mean Score 
	Interpretation 

	 
	1.00 -1.80 
	Very Low 

	 
	1.81- 2.60 
	Low 

	 
	2.61- 3.20 
	Medium 

	 
	3.21-4.20 
	High 

	 
	4.21-5.00 
	Very High 






4.0 FINDINGS AND DISCUSSION

1. 4.1 Research Question 1: How do students perceive ChatGPT's role in improving their written communication in English writing tasks?

Students generally perceive ChatGPT as a valuable tool for enhancing their English writing, particularly in workplace-oriented tasks. High mean scores for clarity (M = 4.23), structuring ideas (M = 4.21), academic tone (M = 4.13), and vocabulary enhancement (M = 4.14) suggest that students do not merely treat ChatGPT as a grammar corrector but also as a writing facilitator. This aligns well with the goals of Functional English courses that emphasize practical written communication. From the standpoint of learning theory, these patterns are a reflection of Vygotsky's Zone of Proximal Development (ZPD). In this instance, ChatGPT appears to serve as a sort of online scaffold, assisting students as they gain the self-assurance and proficiency necessary to write more successfully on their own. The studies findings are consistent with Pham &Le (2024) study of Vietnamese and Korean students, who similarly reported that ChatGPT was effective for vocabulary building, grammar correction, translation, and paraphrasing skills critical for academic and professional writing and also Mahapatra (2024), who found that undergraduate ESL students perceived ChatGPT as a beneficial tool for enhancing their academic writing skills, particularly in idea generation and organization.  

However, a deeper evaluation shows a tension between improved outputs and decreased writing confidence. Although grammar correction (M = 4.00) was rated highly, the relatively lower score for writing confidence (M = 3.76) implies that students may still feel insecure about their independent writing abilities. This may indicate a growing dependence on AI tools, raising important questions about students’ ability to transfer their perceived improvements to contexts where such support isn’t available. While students value ChatGPT for its technical assistance, these gains risk remaining superficial without deeper cognitive engagement. Sherma (2024) observed similar patterns among Nepali university students, who recognized the advantages of using ChatGPT but also voiced concerns about over-reliance and the potential erosion of their creative thinking skills.

Consequently, the findings in Theme 1 point to a need for thoughtful caution. While ChatGPT appears to enhance the formal aspects of students’ writing, this improvement may come at the expense of their confidence, originality, and ability to solve writing problems independently.




Table 2: 
Descriptive Statistics for Perceived Improvements in Written Communication Skills 


	 
	Item 
	Mean 
	Std Dev 
	Interpretation 

	 
 
 
 
 
Perceived
Written
Communication Improvement  
 
	ChatGPT has helped me improve the clarity of my writing. 
	4.23 
 
	0.783 
 
	Very High 

	
	I can better structure my ideas in written form with ChatGPT's assistance. 
	4.21 
 
	0.777 
 
	Very High 

	
	Using ChatGPT helps me identify and correct grammar and sentence-level issues 
	4.00 
 
	0.876 
 
	High 

	
	ChatGPT helps me produce writing that sounds more academic and refined. 
	4.13 
 
	0.785 
 
	High 

	
	ChatGPT provides useful suggestions that enhance my vocabulary. 
	4.14 
 
	0.846 
 
	High 

	
	ChatGPT has supported me in becoming more confident in my writing ability. 
	3.79 
 
	0.609 
 
	High 

	
	
	4.08
	
	




4.2 Research Question 2: What are students’ ethical considerations in using ChatGPT for academic writing?
The findings in Theme 2 demonstrate that while students generally report high ethical awareness in their use of ChatGPT for academic writing, certain gaps suggest this awareness may be more conceptual than applied. For example, the highest-rated item, “I understand that using ChatGPT without adding my ideas compromises academic honesty” (M = 4.03), signals a strong theoretical understanding of academic integrity. Similarly, high agreement with statements about plagiarism risks (M = 3.87) and acknowledgment of AI-generated content (M = 3.80) suggests that students are not entirely passive consumers of AI outputs. 

However, critical evaluation reveals that this ethical awareness may not be fully internalized. The item “I verify the accuracy of ChatGPT’s responses before using them in assignments” received the lowest mean (M = 3.10) and was the only item interpreted as Medium, exposing a gap between students’ stated values and their actual practices. Moreover, students seem to be aware of AI’s implications on academic quality, as reflected in the item “I worry that using ChatGPT in writing tasks reduces the integrity of academic writing” (M = 3.34). Although the score is relatively high, it is notably lower than those for statements concerning plagiarism or honesty. This small decline could indicate cognitive dissonance; students may use AI despite knowing it compromises academic rigor because it's convenient, they lack confidence, or they do not have enough writing support. These patterns echo Kohnke et al. (2023) that repeated reliance on AI for idea generation can reduce higher-order writing skills in ESL learners. From a teaching and learning perspective, these findings highlight the need to more deeply embed digital literacy and AI ethics into the writing curriculum. It's not enough for students to simply know that using ChatGPT can lead to plagiarism. Instead, they need structured and guided opportunities to think critically about how and why they use it. Encouraging this kind of reflection can help shift their mindset from passive use to responsible, informed engagement.

In sum, while the students in this study demonstrate a basic understanding of ethical use, the moderate score on verification practices and emerging concerns about writing integrity indicate that this awareness does not always translate into action. To address this gap, institutions should go beyond surface-level awareness efforts and instead foster deeper, more reflective engagement with AI tools. The goal is not just to help students recognize what is ethical, but to equip them with the confidence and judgment to apply those principles in real academic situations.

Table 3: 
Descriptive Statistics for Students’ Ethical Consideration in Using ChatGPT

	 
	Item 
	Mean 
	Std Dev 
	Interpretation 


	 
 
 
 
 
 
Ethical Considerations 
In Using 
Chat GPT    
 
	I believe it's important to maintain originality even when using ChatGPT for support. 
	3.36 
 
	0.967 
 
	High 

	
	I verify the accuracy of ChatGPT’s responses before using them in assignments. 
	3.10 
 
	0.907 
 
	Medium 

	
	I understand that using ChatGPT without adding my ideas compromises academic honesty. 
	4.03 
 
	0.966 
 
	High 

	
	I acknowledge my use of ChatGPT when it contributes significantly to my academic work 
	3.80 
	0.891 
 
	High 

	
	I understand that using ChatGPT in academic writing increases the risk of engaging in plagiarism. 
	3.87 
 
	0.939 
 
	High 

	
	I worry that using ChatGPT in writing tasks reduces the integrity of academic writing. 
	3.79 
 
	0.609 
 
	High 

	
	
	3.66
	
	




4.3 Research Question 3: What are students’ usage behaviors and attitudes toward ChatGPT in completing English writing tasks? 
The data from Theme 3 reveals a problematic ambivalence in students’ attitudes toward using ChatGPT in academic English writing. While they acknowledge its benefits in reducing stress (M = 4.02) and supporting expression (M = 3.93), there are clear signs of ethical disengagement and overdependence. The highest mean score (M = 4.07) was recorded for the statement, “Even though I know it’s considered plagiarism, I would still submit work written by ChatGPT”, a concerning indicator of ethical compromise, especially in light of the high awareness levels reported in Theme 2. This highlights a clear attitude-behavior gap: while students cognitively recognize that submitting AI-generated content without proper attribution is unethical, they may still justify doing so under certain pressures or assumptions. 

Interestingly, students seem to be aware of their overdependence on ChatGPT. The item “Sometimes I rely too much on ChatGPT and avoid thinking for myself” also scored highly (M = 4.03), reflecting a perceived decline in cognitive effort. Kohnke et al. (2023) and Baron (2023) raised similar concerns, arguing that frequent use of AI tools can inhibit independent thinking and engagement, thus undermining autonomous writing development. On the other hand, “ChatGPT encourages me to think critically about how I write” received a moderately high score (M = 3.61), indicating that while some students engage critically with AI, this is not the dominant pattern. T Ma & Chen (2024) highlighted that when students are guided to interact with AI iteratively, questioning outputs and revising content, it fosters higher-order thinking. However, when such pedagogical scaffolding is missing, students often default to passive use. 

In summary, the findings highlight a clear tension: while students appreciate the convenience and support ChatGPT provides, this reliance may be shifting how they view effort, authorship, and what it means to be academically honest. The fact that some are willing to submit AI-generated work without proper acknowledgment is concerning. This points to a pressing need for educators to embed AI literacy into writing instruction, not just as a technical skill, but as part of a broader conversation about responsibility and integrity. Without thoughtful guidance, students may miss out on developing genuine writing independence and deeper learning habits.







Table 4: 
Descriptive Statistics for Students’ Usage Behaviors and Attitudes Toward ChatGPT in Academic English Writing 



	 
 
 
 

 
Usage 
behaviors 
and 
attitudes 
toward 
ChatGPT 
 
	Item 
	Mean 
	Std Dev 
	Interpretation 


	
	I feel relieved that I can complete writing tasks more easily with ChatGPT 
	4.05 
 
	0.693 
 
	High 

	
	I believe I can maintain strong writing skills even without using ChatGPT in the future 
	2.92 
	0.80 
 
	Medium 

	
	ChatGPT encourages me to think critically about how I write. 
	3.61 
 
	0.613 
 
	High 

	
	Sometimes I rely too much on ChatGPT and avoid thinking for myself. (Reverse-coded) 
	4.03 
 
	0.752 
 
	High 

	
	I believe using ChatGPT saves me from the stress of writing in English. 
	4.02 
 
	0.695 
 
	High 

	
	I use ChatGPT to help me better express my ideas in writing. 
	3.93 
 
	0.704 
 
	High 

	
	Even though I know it’s considered plagiarism, I would still submit work written by ChatGPT. (Reverse-coded) 
	4.07 
 
	0.750 
 
	High 

	
	
	3.80
	
	




5.0 RECOMMENDATIONS, LIMITATIONS, AND CONCLUSION

5.1 Recommendations
The study's findings showed that there is a need for some pedagogical and institutional interventions to enhance students’ writing autonomy and ethical awareness in the use of ChatGPT. English language educators, particularly in TVET-focused community colleges, should make AI literacy a clear part of the curriculum. Rather than presenting ChatGPT as merely a shortcut or productivity booster, it should be introduced as a tool that demands careful and ethical use. This could include open classroom discussions on topics like how to properly acknowledge AI-generated input, the meaning of academic honesty, and where to draw the line between getting help and claiming authorship.
There are several scaffolding activities that ESL educators in community colleges could implement in order to reduce students' dependency on ChatGPT, while also helping them to build confidence in English writing. ESL. Among them is that students could be given tasks that require them to draft the writing task with ChatGPT's help, but later write, revise, and edit their work independently, using feedback from instructors. Educators could also add structured reflection tasks where students work based on peer reviews or post-writing evaluations. This kind of activity could increase students' awareness of their writing while promoting responsible use of AI. In addition, these activities are also important to improve the clarity and originality of their written work. 
Furthermore, community colleges should also implement a clear policy, specifically tailored to the context of AI use in coursework. Support mechanisms such as briefing sessions and workshops should also be conducted periodically to ensure the policy reaches every student and maintains consistency in teaching approaches.
5.2 Limitations 
Although this study provides meaningful insights, it does carry some limitations. Firstly, the study focuses on students of the Functional English course at the Malaysia Community College, which narrows the scope of adaptability. The writing tasks in the TVET context are more focused on workplace communication, which could affect the students' way of thinking differently than those who are involved in research-based or critical writing. Thus, the findings could not be generalized to other, more academically oriented English programs or university settings, and these contextual factors need to be considered while interpreting the results or applying them to broader academic settings.
 Secondly, the study is based on self-reported quantitative data, which may not completely reflect the complexities of the students’ writing processes or ethical decision-making. The study participants’ responses could be affected by social desirability bias as well. While this study provides a view of the existing trend, understanding the underlying reasons behind students' behaviors would require further qualitative investigation, such as a focus group interview or classroom observation. Without such triangulation, there is a risk of overlooking the real-life complexities behind how students use AI tools and make decisions about their writing in real contexts.
5.3 Conclusion
	This study explored students’ perceived writing skill enhancement, ethical awareness, and usage practices regarding ChatGPT in English writing tasks, particularly within the context of Functional English courses in Malaysian community colleges. The findings produced a comprehensive insight, while the students appreciate ChatGPT for assisting in their workplace written communication tasks, they also exhibit some overdependence and are conflicted about the ethical ChatGPT.
The study respondents seem to have a good theoretical awareness of academic integrity regarding ChatGPT usage. However, this is not reflected in actual practice. Therefore, there is an alarming concern regarding the disparity between what students know and what they do in completing their English writing tasks. These paradoxical findings suggest that ethical awareness alone is never sufficient. It needs to be complemented by consistent and reflective practices to develop the students’ confidence and commitment to practicing academic honesty.
	Finally, in the rapid technology development era, AI tools like ChatGPT should not be avoided in the classroom. Rather, the responsibility and commitment of English language educators at TVET institutions are much needed to help the students engage with these tools responsibly and prepare them to meet the communication demands of the workplace.
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